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TRENDS  AND  OBJECTIVES  IN  MODERN 
LANGUAGE  STUDY 

TRENDS 

Secondary  schools  on  this  continent  are  feeling  the  impact 
of  a  renaissance  in  the  study  of  languages.  .There  is  a  growing 
conviction  that  if  language  programs  are  to  be  offered  in  a 
worthwhile  way,  they  must  begin  earlier,  must  begin  orally, 
and  must  extend  for  more  than  two  years.  There  is  a  move- 
ment to  organize  longer  sequential  programs  for  matriculation 
students. 

Below  the  secondary  level,  there  is  a  trend  to  offer  lan- 
guages in  the  elementary  schools.  The  justifiable  aims  of  the 
study  of  a  second  language  in  these  lower  grades  would  appear 
to  be  early  learning  of  some  basic  audio-lingual  skills,  enrich- 
ment of  the  school  program,  and  stimulation  to  further  lan- 
guage study. 

Another  current  trend  in  modern  language  study  is  in- 
creased attention  to  the  development  of  audio-lingual  skills. 
It  is  not  difficult  to  identify  some  of  the  reasons  for  this  in- 
terest in  the  spoken  language.  The  mobility  of  people  through 
improved  modes  of  transportation  and  the  use  of  mass  media 
of  communication  are  factors  which  come  to  mind.  The  re- 
search findings  of  linguistic  scientists  have  also  been  a  factor 
in  the  trend  to  attach  greater  importance  to  acquisition  of  the 
new  language  through  the  ear,  especially  in  the  early  stages 
of  language  learning. 

Closely  related  to  all  of  the  above  trends  is  another 
development  which  is  having  an  impact  on  language  study  in 
our  schools — the  variety  of  aids  now  available  in  the  field  of 
languages.  Publishing  houses  are  producing  an  impressive 
array  of  audio-visual  aids  for  the  teacher  of  languages,  in- 
cluding charts,  recordings,  films  and  filmstrips.  The  language 
laboratory  adds  a  new  dimension.  We  have  just  begun  to 
explore  the  possible  uses  of  television  as  an  aid  in  language 
learning. 


OBJECTIVES 

The  modern  language  teacher  is  concerned  from  day  to 
day  with  the  primary  objectives  of  teaching  a  modern  lan- 
guage :  he  wants  his  pupils  to  understand,  to  speak,  to  read 
and  to  write  the  language  as  well  as  they  can  in  the  instruction 
time  available.  To  this  end  he  uses  dictees,  pronunciation  drill 
with  mirrors,  dramatization,  and  conversations  stimulated  by 
questions  and  picture  study.  The  student's  mastery  of  the 
language  involves,  among  other  factors,  a  thorough  knowledge 
of  the  grammar  and  sentence  structure  of  the  language  and 
habits  of  accurate  pronunciation  and  good  intonation. 


Modern  language  teachers,  though,  look  beyond  the  study 
of  a  language  as  a  language  only,  as  a  "required"  subject. 
They  realize  that  the  study  of  a  language  is  the  study  of  a 
culture  as  it  is  revealed  in  a  people's  history  and  in  their 
present  customs  and  traditions.  Hence  secondary  school  work 
in  a  language  ought  to  proceed  far  beyond  the  covers  of  an 
authorized  textbook.  As  much  as  possible  the  text  should  be 
supplemented  by  tapes,  records,  pictures,  readers,  film  strips, 
moving  pictures,  radio,  television,  language  clubs,  and  visiting 
speakers.  Such  depth  in  study  helps  pupils  to  assimilate  a 
second  language  and  the  culture  more  thoroughly.  It  helps 
them  to  see  some  aspects  of  their  own  language  and  culture 
as  though  they  were  seeing  them  for  the  first  time.  It  may 
stimulate  some  pupils'  interest  in  using  the  second  language 
in  business,  travel  or  leisure  activities. 

There  is  increasing  awareness  that  our  young  people 
must  be  equipped  to  live  in  a  world  in  which  there  is  need  for 
them  to  be  able  to  communicate  with  others  who  speak 
different  languages.  The  study  of  languages  can  help  to 
develop  the  desired  skills  and  attitudes. 


A  GUIDE  FOR  THOSE  WISHING  TO  PURCHASE 
A  LANGUAGE  LABORATORY 

Because  most  administrators  and  teachers  of  second  lan- 
guages in  the  province  know  very  little  about  this  new 
teaching  aid  (the  Language  Laboratory),  a  list  of  some  of 
the  latest  information  on  the  subject  has  been  drawn  up  with 
the  intention  of  helping  those  concerned  in  planning  and 
selecting  a  Language  Laboratory. 

Here  is  a  suggested  procedure: 

1.  Make  sure  that  a  language  laboratory  will  fulfill  a  purpose 
in  your  school.  A  laboratory  means  a  new  approach  to  the 
teaching  of  a  second  language.  It  means  an  "oral"  ap- 
proach to  language.  It  means  stressing  the  spoken  word, 
knowing  something  about  the  phonetics,  phonemics  and 
intonation  of  the  language.  It  also  means  a  new  form  of 
programming  of  material  to  be  used  in  conjunction  with 
the  ordinary  classroom  type  of  teaching.  A  language 
laboratory  can  be  of  great  help  to  a  teacher  of  languages, 
but  a  teacher  must  spend  some  time  studying  about  it 
before  ever  attempting  to  use  one. 

2.  Such  study  could  well  be  organized  on  a  local  basis.  Before 
deciding  to  buy  a  laboratory,  purchase  the  books  which 
are  listed  below.  Study  these  books,  individually  or  in  a 
"workshop."  Once  this  has  been  done,  then  report  to  your 
superintendent  and  discuss  the  problem  with  him.  You 
will  probably  find  that  such  a  study  will  make  the  task 
easier  for  all  concerned. 


3.  If  you  decide  to  buy  a  Language  Laboratory  for  your 
school,  call  in  representatives  from  the  various  electronic 
companies  in  the  field.  A  number  of  these  companies  have 
representatives  in  Alberta.    They  are  listed  below. 

Note:  The  handling  of  the  equipment  is  simple.  Any  teacher 
can  perform  all  of  the  operations  required.  The  essential  point 
to  consider  is  whether  or  not  you  as  a  teacher,  are  prepared  to 
adapt  your  teaching  methods  to  this  new  form  of  teaching. 
The  machine  will  relieve  you  of  much  of  the  work,  but  it  will 
perform  its  task  only  if  you,  as  a  teacher,  know  the  teaching 
procedures  which  apply  in  the  language  laboratory,  and  if  you 
are  prepared  to  use  them. 

With  the  new  three-year  program  in  high  school,  much  of 
the  Grade  X  work,  and  part  of  the  Grade  XI  work  could  easily 
be  done  in  the  laboratory.  It  could  also  be  used  in  junior  high 
school  and  elementary  grades. 


INFORMATION  ABOUT  LANGUAGE  LABORATORIES 

I.      BULLETINS 

The  Language  Laboratory.  Modern  foreign  languages  in 
high  school.  United  States  Department  of  Health,  Educa- 
tion and  Welfare,  Office  of  Education.  1961.  For  sale 
by  the  Superintendent  of  Documents,  United  States 
Government  Printing  Office,  Washington  25,  D.C.  Price 
(U.S.  $.35). 

Contents:     1.    Planning  for  language  laboratories. 

2.  Methods  and  materials  for  the  laboratory. 

3.  Evaluating  and  selecting  equipment. 

4.  Equipment  in  relation  to  student  learning. 

5.  Operating  language  laboratories  (schedul- 
ing, administrative  duties,  teaching  tech- 
niques, testing  and  evaluating  language 
laboratory  uses). 

This  bulletin  is  a  must  for  teachers  and  anyone  planning 
a  laboratory. 

Foreign  Languages  Laboratories  in  Schools  and  Colleges. 

United  States  Department  of  Health,  Education  and 
Welfare.    Same  address  as  above.    Price  $  .40.    1960. 

Contents:     1.  Number,  location  and  growth  of  language 
laboratories. 

2.  Purpose. 

3.  Organization  and  administration. 

4.  Equipment  and  costs. 

5.  Materials  and  techniques. 

6.  Evaluation. 


This  bulletin  covers  a  wider  field  than  the  first.  An 
interesting  account  of  the  growth  of  laboratories  is  given. 
A  useful  bulletin  for  both  administrators  and  teachers. 

II.     The  following  books  are  valuable  as  guides  for  teachers 
using  the  laboratory. 

The  Language  Laboratory  and  Modern  Language  Teach- 
ing. Edward  H.  Stack.  Oxford  University  Press.  1960. 
$3.25. 

Contents:  Construction  of  aural-oral  drills,  types  and 
patterns  of  oral  drills.  The  language  labora- 
tory. Tape  library  and  student  routine. 
Laboratory  administration.  This  is  a  com- 
plete course  on  language  laboratory  use. 
A  must  for  teachers  using  one. 

Sound  Language  Teaching.   The  State  of  the  Art  Today. 

J.  S.  Halton,  P.  E.  King,  G.  Mathieu,  K.  S.  Pond.  Univer- 
sity Publishers,  New  York,  59  East  54  Street,  New  York 
22,  New  York.  1961.  Contains  46  chapters  with  all  kinds 
of  information  about  the  laboratory,  teaching  methods, 
administration,  etc.,  with  37  illustrations  such  as:  layout 
for  school,  space,  and  a  list  of  charts.  It  also  answers  100 
questions  about  labs  and  gives  a  bibliography  and  glos- 
sary. Teachers  are  advised  to  study  this  manual.  Price 
about  $5.50. 

Audio- Visual  Techniques  in  Teaching  Foreign  Languages. 

Theodore  Huebner,  N.Y.,  University  Press,  1960.  Price 
$3.30.  This  is  a  complete  course  in  the  use  of  audio-visual 
aids  in  the  classroom.  It  covers  the  whole  field.  Teachers 
who  run  out  of  inspiration  in  their  work  would  get  a 
complete  methodology  of  audio-visual  aids  and  their  use 
from  this  book.  It  includes  a  very  interesting  bibliography 
covering  the  whole  field  of  second  language  teaching. 

HI.   Laboratory    equipment    may    be    purchased    from    the 
following: 

Dictaphone    Dictaphone  Corporation 
17th  Ave.  S.W. 
Calgary,  Alberta 

Electronic  Teaching  Laboratories    Washington,  D.C. 

Canadian  Office: 
3077  Bathurst  Street 
Toronto,  Ontario 


Linguatrainer    Stark  Fine  Instruments 

Stark  Electronic  Sales  Co. 

Ajax,  Ontario 

Jasper  Place: 

Mobile  Laboratory  in  trailer  available. 

Magneticon    Thompson  Products 

St.  Catharines,  Ontario 
Edmonton : 
Canadian  Electronics 
109  Street  -  107  Avenue 
Edmonton,  Alberta 

Rheen  Califone    Sharp's  Theatre  Supplies  Ltd. 
104  -  4th  Street  S.W. 
Calgary,  Alberta 

Switchcraft    Sharp's  Theatre  Supplies  Ltd. 
First  Avenue  -  4  Street  S.W. 
Calgary,  Alberta 


FRENCH 

FRENCH    10 

Textbook 

One  of  the  following  to  be  chosen: 

(a)  LE  FRANC  AIS  V IV ANT  by  Stock,  Stock  and  Jean- 
neret,  published  by  the  Copp  Clark  Publishing  Com- 
pany, Toronto,  1957.  Useful  for  either  traditional  or 
direct  approach.  Reading  selections  reflect  a  Cana- 
dian as  well  as  a  French  atmosphere.  Text  contains 
a  number  of  suitable  songs.  Display-type  illustrations 
and  tapes  are  also  available.  This  text  includes  a 
good  introduction  to  phonetics.  Booklet  entitled 
Teaching  Techniques  and  Resource  Material  can  be 
purchased  from  the  publishers. 

(b)  NEW  JUNIOR  FRENCH  by  O'Brien  and  La  France, 
published  by  Ginn  and  Company,  Toronto,  1959. 
Direct  in  its  approach.  Particularly  adapted  to  those 
teachers  who  are  fluent  in  the  language.  The  book  is 
well  illustrated  by  colored  photographs,  contains 
songs  and  phonetic  transcription  of  vocabulary. 
Extra  aids  available  are  (1)  albums  of  records 
(2)  objective  tests  (3)  teacher's  manual  and  key 
(4)   set  of  tapes. 

(c)  PREMIERES  ANN6ES  DE  FRANQAIS  by  Kieser, 
published  by  Clarke,  Irwin  and  Company  Limited, 
Toronto,  1957.  Approach  is  more  traditional  with 
emphasis  upon  reading  and  grammar.  Reading  selec- 
tions are  sequential.  Teacher's  edition  contains 
teaching  instructions.  The  first  18  lessons  of  the 
introduction  are  presented  in  phonetic  transcription. 
Contains  some  Canadian  atmosphere. 

Each  of  the  above  textbooks  provides  a  good  foundation 
for  French  30. 

Though  the  above  textbooks  constitute  a  multiple  author- 
ization a  student  is  expected  to  buy  only  one  of  these  books. 
The  responsibility  for  naming  the  book  to  be  bought  lies  with 
each  school  board  and  its  educational  advisors.  Conceivably, 
a  board  might  require  all  high  schools  under  its  jurisdiction 
to  use  the  same  textbook  or  it  might  allow  each  school  staff 
or  individual  teacher  to  make  a  selection  from  the  three 
available. 

Since  tapes  are  available  for  each  of  the  authorized  text- 
books for  French  10,  20,  and  30,  it  is  strongly  recommended 
that  each  school  obtain  one  set.  Tapes  with  pauses  are 
recommended. 
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In  order  that  the  level  of  grammatical  knowledge  at  the 
end  of  French  10  be  uniform,  it  is  suggested  that  the  indicated 
grammatical  points  supplement  the  prescribed  chapters  of 
the  text  chosen. 

1.  Le  Frangais  Vivant 

(a)  Introductory  lessons 

(b)  Lessons  1-20 

(c)  Supplementary  grammatical  points: 
1.    Imperative — page  200 

2.  Neiv  Junior  French 

(a)  Lessons  1-20 

(b)  Supplementary  grammatical  points: 

1.  Numerals,  70-100,  page  432 

2.  Position  of  adverbs,  page  344 

3.  Expression  of  quantity,  pages  299  and  300 

3.  Premieres  Annees  de  Franqais 

(a)  A  Conversational  Introduction  to  French,  pages 
XVIII-LXI 

(b)  Chapters  1-24 

(c)  Supplementary  grammatical  point: 
1.    Position  of  adverbs,  page  205 

Readers 

One  reader  at  least  is  prescribed  for  French  10.  The  following 
list  offers  a  wide  variety  of  reading  selections,  one  of  which  must 
be  chosen  but  teachers  should  feel  free  to  add  other  readers  which 
they  might  find  valuable  in  the  classroom. 


Title  and 
Author 


Publisher  or 
Agent 


First 
Publ. 


Total 
Pages 


Net* 
Pages 


(a)       (b) 


(c) 


C 'antes 
Calvert 

Pierre  et  les 
Cambrioleurs 
Gilbert 

Le  Cirque 
Zanzibar 
Lafitte 

Pierre  Au 
Village 

Sheila  Smith 

A  First  French 
Reader 

Whitmarsh 

Douze  Contes 
Faciles 
Yandel 


Longman's 


Macmillan 


Macmillan 


1957       60       33      12    yes    some 


1951       61       20      12    yes    some 


1960       63       17      11    yes    some 


Clarke-Irwin  1952       72       35      20    yes    some 


Longmans  Green  1955     159     130      34    yes    none 


Clarke-Irwin  1935     109       39      12  none  many 
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(a)  Number  of  chapters  or  stories 

(b)  Illustrations 

(c)  Exercises. 

*  The  column  "Net  Pages"  gives  the  approximate  number  of 
pages  of  reading  material,  excluding  empty  pages,  exercises, 
illustrations,  etc. 

Calvert,  CONTES 

Twelve  contemporary  stories,  quite  humorous,  lively  and 
adventurous.  Each  story  has  an  interesting  plot  and  not  all 
are  about  children.  For  a  first  reader  the  book  has  quite  an 
adult  appeal. 

Gilbert,  PIERRE  ET  LES  CAMBRIOLEURS 

Summer  holiday  adventures  of  Pierre,  twelve,  and  his 
sister,  Annette,  thirteen,  involving  robbers,  car  and  licence 
plates.  Fast  moving  story.  Simple  and  readable.  Each  chapter 
between  one  and  two  pages. 

Lefitte,  LE  CIRQUE  ZANZIBAR 

Lively  and  whimsical  account  of  the  adventures  of  three 
clowns  and  their  two  elephants.  They  get  involved  with  the 
local  people  and  the  police  by  bathing  in  the  village  water 
supply.    Characters  and  situation  very  French. 

Smith,  PIERRE  AU  VILLAGE 

Pierre  Leclerc,  thirteen,  and  his  parents  from  Paris,  spend 
the  summer  in  a  small  village.  Friendship  with  girl,  Nicole. 
Everyday  adventures  deal  with  market,  an  accident,  the  farm, 
garden,  pets,  writing  letters,  a  visit  of  friends  from  the  city 
and  home  life. 

Whitmarsh,  A  FIRST  FRENCH  READER 

Interesting  everyday  activities  of  a  French  family  in 
many  different  situations.  Sightseeing  in  Paris  and  elsewhere. 
Attractive  illustrations  and  maps  add  to  the  interest.  (Travel 
posters  and  folders  could  be  used  in  conjunction  with  this 
reader.   It  is  meant  for  two  years.) 

Yandell,  DOUZE  CONTES  FACILES 

(Bell's  Graduated  French  Series) 

Twelve  traditional  tales  including  one  Munchhausen  (tall 
tale).  Surprise  endings,  amusing,  and  rather  droll.  Extensive 
exercises  at  the  back.  Book  uses  a  broader  vocabulary  than 
others.  Pronoun  objects  used.  Slightly  more  difficult  than 
others. 
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FRENCH   20 


Textbook 


The  textbook  selected  by  the  school  for  use  in  French  10 
the  previous  year  should  be  continued  in  French  20.  Each  of 
the  textbooks  authorized  for  French  10  and  20  provides  a  good 
foundation  for  French  30. 

In  order  that  the  level  of  grammatical  knowledge  at  the 
end  of  French  20  be  uniform,  it  is  suggested  that  the  indicated 
grammatical  points  supplement  the  prescribed  chapters  of 
each  text. 

1.  he  Frangais  Vivant 

(a)  Lessons  21-35  and  the  supplementary  lesson, 
pages  2G6-268 

(b)  Supplementary  grammatical  points: 

1.  Partitive  article  —  usually,  before  adjectives 
preceding  plural  nouns,  the  partitive  DU,  etc. 
becomes  DE.  See  New  Junior  French,  page 
168  for  this  rule  and  its  exceptions. 

2.  Pluperfect   (Plus-que-parfait) 

3.  Conditional    (Conditionnel) 

2.  New  Jmiior  French 

(a)  Lessons  21-40 

(b)  Supplementary  grammatical  points: 

1.  Past  Definite  (Passe  Simple) 

2.  Past  Indefinite  of  Reflexive  Verbs  (Passe 
Compose  des  Verbes  Reflechis) 

3.  Premieres  Annie*  de  Frangais 

(a)  Lessons  25-46 

(b)  Supplementary  grammatical  points: 

1.  Past  Definite  (Passe  Simple) 

2.  Delete  (b)  page  128  and  insert:  Partitive 
article.  Usually  before  adjectives  preceding 
plural  nouns,  the  partitive  DU,  etc.  becomes 
DE.  See  Neiv  Junior  French,  page  168  for  this 
rule  and  its  exceptions. 

3.  Quand,  Lorsque,  and  the  use  of  the  implied 

future. 

4.  Conditional    (Conditionnel) 
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Readers 

No  reader  is  prescribed  for  French  20.  However,  teachers  are 
encouraged  to  choose  one  or  more  readers  from  the  following  list. 
This  list  does  not  prohibit  teachers  from  adding  other  readers. 


Title  and  Author  Publisher 

or  Agent 

Beginning  Readings      Macmillan 
In  French— Milligan 


Enfants  de  Paris 
C.  A.  Roe 


Longmans 


First 
Published 

1955 


1954 


A  First  French  Reader  Longmans 
Whitmarsh 


Lectures  Choisies 
Steinhauer 

Premieres  Lectures 
Culturelles 
Croteau  &  Selvi 

Rions  Ensemble 
Humphreys  & 
Sanouillet 

Antoine,  Chasseur 
Lafitte 

Les  Belles  Histoires 
C.  A.  Roe 


Macmillan 

American  Book 
Company 


University  of 
Toronto  Press 


Macmillan 


Longmans 


Le  Casque  Invisible     Clarke-Irwin 
M.  Ceppi 

Petits  Contes  de  Macmillan 

L'Histoire  Canadienne 
H.  S.  Fumerton 

Roland  Oxford 

Purvis  &  White 

Berthe  aux  Oxford 

Grands  Pieds 
Purvis  &  White 

Huon  de  Bordeaux      Oxford 
Purvis  &  White 


1955 


1950 


1952 


1955 


1956 


1949 


1936 


1963 


1957 


1957 


1957 


Total 
Pages 

326 


259 
159 
111 

114 


Net° 
Pages 

170 


73 

102 

45 


38 


221 

87 

62 

32 

159 

115 

64 

27 

52 

38 

48 

21 

48 

21 

48 


21 


"The  column  "Net  Pages"  gives  the  approximate  number  of  pages  of  reading 
material,  excluding  empty  pages,  exercises,  illustration,  etc. 
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Milligan,  BEGINNING  READINGS  IN  FRENCH 

Approximately  the  first  quarter  of  the  text  lias  only  the  present 
indicative  with  occasional  past  indefinites.  Humorous  anecdotes, 
excerpts  from  famous  French  authors,  and  a  slightly  shortened 
version  of  Merimee's  Cannon  provide  a  wide  variety  of  reading. 
Suitahle  for  French  20  and  French  30.  Each  selection  is  followed 
by  a  list  of  expressions  for  study  and  a  questionnaire. 

Roe,  ENFANTS  DE  PARIS 

Son  and  daughter  of  Paris  traffic  policemen  assist  in  capture  of 
jewel  thieves.  Interesting  historical  details  regarding  many  land- 
marks of  Paris  ( Palais  de  Justice,  Institut  Pasteur,  etc. )  and  glimpses 
into  family  life,  schools,  metro,  Latin  Quarter,  etc.,  are  humorously 
and  naturally  woven  into  background  of  plot.  Chiefly  Present  and 
Passe  Compose. 

Whitmarsh,  A  FIRST  FRENCH  READER 

This  reader  is  described  in  the  French  10  list.  The  latter  half 
is  suitable  for  French  20. 

Steinhauer,  LECTURES  CHOISIES 

Eight  stories  which  include  simple  folk-lore,  anecdotes  and 
some  recognized  masterpieces  of  French  literature.  There  are  also 
a  number  of  poems  and  songs.  Comprehension  questions  appear  at 
the  bottom  of  each  page.  Useful  expressions  are  also  placed  after 
each  story.  The  present,  imperfect,  perfect  and  future  tenses  are 
used  and  a  very  few  pluperfect  tenses. 

Croteau  &  Selvi,  PREMIERES  LECTURES  CULTURELLES 

A  very  interesting  reader  for  average  grade  eleven  students.  It 
is  divided  into  two  parts.  The  first  consists  of  eight  short  selections 
dealing  with  France,  her  people  and  culture.  The  second  gives  ten 
lively  stories,  ranging  from  old  French  tales  to  an  episode  taken 
from  Gil  Bias.  All  these  selections  are  arranged  in  order  of  increas- 
ing difficulty.  There  are  page  vocabularies  and  exercises  for  each 
selection.  Also,  included  is  a  selection  of  Glanures  presenting  anec- 
dotes, proverbs,  short  poems  and  famous  quotations. 

Humphreys  &  Sanouillet,  RIONS  ENSEMBLE 

These  25  short  stories,  which  may  be  easily  dramatized,  trans- 
port students  to  other  lands  and  other  ages.  Included,  in  simplified 
version,  are  such  favorites  as  "Pierre  Patelin,"  "Le  Secret  de  Maitre 
Cornille,"  "La  Femme  Muette,"  "The  Escargot  Hunters,"  "Le 
Corridor  de  la  Tentation."  Chiefly  Present  and  Passe  Compose.  Set 
of  complete  recordings  available  from  publishers. 
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Lafitte,  ANTOINE  CHASSEUR 

A  fifteen-year-old  bell-hop  in  a  fashionable  Paris  hotel  becomes 
quite  innocently  involved  in  a  diamond  smuggling  racket  and  finally 
assists  the  police  in  solving  the  case.  The  story  has  good  action,  is 
interesting  and  plausible,  and  appeals  to  teenagers.  The  story  and 
illustration  provide  opportunities  to  discuss  and  explain  landmarks 
in  Paris  and  details  of  Paris  life.  The  vocabulary  is  adequate  and 
there  are  four  pages  of  questions  and  exercises. 

Roe,  LES  BELLES  HISTOIRES 

A  varied  selection  of  twenty  interesting  and  humorous  tales, 
some  original  and  some  adapted.  Each  new  word  is  printed  in  black 
type,  so  that  it  stands  out.  These  folk  stories  and  legends  make  use 
of  a  certain  amount  of  repetition,  so  that  words  and  phrases  become 
familiar.  The  tales  are  graded  in  difficulty  and  idioms  and  overly 
difficult  constructions  have  been  avoided.  Each  storv  is  followed 
by  a  set  of  exercises  dealing  with  a  specific  point  of  grammar.  Many 
of  the  stories  lend  themselves  to  dramatization. 

Ceppi,  LE  CASQUE  INVISIBLE 

The  hero,  Aristide  Piochard,  "dix-huit  ans,  grand,  brun,  intelli- 
gent," accompanies  his  uncle  during  the  summer  vacation  on  an 
archeological  expedition,  and,  unknown  to  anyone  else,  discovers 
the  legendary  helmet  of  Persens,  which  has  the  power  of  rendering 
its  wearer  invisible.  He  manages  to  smuggle  it  home.  When  he 
enters  university  in  the  fall,  Aristide  indulges  in  all  sorts  of  mysteri- 
ous pranks,  by  means  of  the  helmet,  and  finally  helps  the  police  to 
capture  a  gang  of  crooks.  There  are  six  pages  of  exercises  and  a 
vocabulary. 

Fumerton,  PETITS  CONTES  DE  VHISTOIRE  CANADIENNE 

The  twentv  stories  include  interesting  accounts  of  exploration, 
colonization  and  heroism.  Post-Confederation  themes  are  also  in- 
cluded, e.g.,  "Le  Grand  Chemin  de  Fer,"  "La  Police  Montee,"and 
"Le  Canada  d'aujourd'hui."  The  language  and  vocabulary  are 
appropriate  for  second-year  high  school  French.  The  questions 
following  each  short  story  can  be  used  as  a  basis  for  oral  discussion 
of  the  historical  materials  if  desired. 

Purvis  &  White,  ROLAND,  BERTH E  AUX  GRANDS,  PIEDS, 
HUON  DE  BORDEAUX 

"Stories  which  minstrels  told  to  entertain  their  audiences." 
These  are  simplified  versions  in  modern  French  of  three  medieval 
tales  or  "chansons  de  geste."  All  these  stories  relate  in  some  way 
to  Charlemagne  and  his  court.  One  storv  deals  with  the  good  Berthe, 
mother  of  Charlemagne,  and  tells  what  strange  things  happened  to 
her  when  she  first  came  to  France.  The  other  booklets  narrate  the 
exploits  of  the  knights  Roland  and  Huon.  Each  of  the  booklets  is 
divided  into  sections  with  appropriate  exercises  based  on  each 
section. 
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FRENCH   30 

Textbook 

The  textbook   selected   for   French   30   is    Senior   French   by 
O'Brien.  LaFrance  and  Jones. 

Textbook  Coverage 

1.  The  prescribed  material  consists  of  Lessons  1-28  inclusive  and 
Apercus  I-V  inclusive. 

2.  All  the  selections  marked  "Travail  facultatif"  are  optional  al- 
though it  is  desirable  that  more  advanced  students  be  encour- 
aged to  study  them.  Students  should  write  short  compositions 
regularly  through  the  year.  Composition  assignments  pages  62, 
134.  207  and  280  will  be  helpful. 

3.  Teachers  are  encouraged  to  use  the  various  songs  in  the  textbook. 
A  mastery  of  the  vocabulary  of  the  songs  is  not  required. 

4.  Senior  French  contains  five  appendices  (pp.  365-416).  These 
are  valuable  for  teacher  and  pupil  reference. 

5.  Preliminary  work  with  verbs  should  be  attempted  before  the 
class  begins  the  book  proper.  The  Schema  on  page  xii  may  be 
used  as  an  introductory  guide  in  reviewing  and  teaching  the 
tenses.  Many  of  these  tenses  have  been  covered  in  the  first  two 
years  of  French;  the  remaining  tenses  will  be  taught  as  part  of 
the  French  30  course.  The  past  anterior  and  the  imperfect  and 
pluperfect  subjunctive  may  be  met  in  reading,  but  students  will 
not  be  tested  upon  these  tenses  in  the  June  examination  in 
French  30. 


Textbook  Aids 

The  following  aids  can  be  purchased  from  the  publishers  of 
the  textbook  Senior  French:  set  of  tapes,  tests  for  students,  key  to 
tests,  and  teacher's  kev  to  the  text. 


Readers 

No  reader  is  prescribed  for  French  30. 


FRENCH  31 

French  31  may  continue  to  be  offered  to  superior  students  with 
approval  of  the  High  School  Inspector. 
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G  ERMAN 

GERMAN    10 
TEXT 

The  authorized  textbook  is: 

Dentsch:  Verstehen  und  Sprechen  by  Rehder,  Thomas,  Twad- 

dell,    O'Connor.    (New   York:    Holt,    Rinehart   and    Winston, 

1962.) 

Prepared  by  the  same  authors  and  their  associates  for  use  in  con- 
junction with  the  authorized  textbook  are  the  following  items.  They 
are  available  from  the  publishers  and  as  indicated  below. 

1.  The  Teacher's  Edition.  Included  are  all  the  materials  contained 
in  the  textbook  plus  step-by-step  lesson  plans,  suggestions,  direc- 
tions, supplementary  exercises,  and  teaching  games.  (Available 
from  the  School  Book  Branch,  Department  of  Education.) 

2.  Ubungsbuch.  Contains  fifty-nine  graded  assignments  involving 
matching  of  statements  and  expressions  labeling  and  identifying 
drawings  and  sketches  based  on  the  text. 

3.  Tape  Recordings.  All  the  material  of  the  textbook  and  the 
additional  conversations  found  only  in  the  Teachers  Edition  are 
recorded  in  the  sequence  as  presented  in  the  texts.  The  tapes 
can  be  played  on  a  standard  tape  recorder. 

Note:  A  set  of  recorded  tapes  will  be  provided  by  the  School 
Broadcast  Branch,  Department  of  Education,  to  any  school  send- 
ing the  required  number  of  blank  tapes  to  the  Branch. 

4.  Disc  Recordings.  Ten  7-inch  33x/3  r.p.m.  unbreakable  discs  con- 
tain the  Basic  Dialogues  with  pauses  for  student  imitation.  These 
disc  recordings  are  intended  for  home  use  of  students  but  they 
may  also  be  used  in  the  classroom  in  lieu  of  or  in  addition  to 
the  tape  recordings. 

5.  Tests.  Four  separate  printed  tests  (with  keys)  evaluating  aural 
and  reading  comprehension,  one  for  use  after  each  review.  A 
GRADING  CHART  to  assist  in  checking  specific  points  in  the 
oral  performance  of  the  students. 

6.  Flashcards.  Sixty  flashcards,  in  color,  10%  x  14  inches  in  size, 
depict  people,  activities,  and  situations  in  the  course.  Suggestions 
for  the  use  of  these  cards  are  found  in  each  unit  of  the  Teachers 
Edition. 

All  of  the  above-mentioned  instructional  materials  have  been 
carefully  planned  by  the  authors  to  assist  in  presenting  a  balanced 
and  well-integrated  first-level  German  course.  Their  use  in  con- 
junction with  the  authorized  textbook  is  strongly  recommended. 

The  Teacher's  Edition  is  essential  for  the  most  efficient  presen- 
tation of  these  materials;  even  the  experienced  teacher  will  find  in 
it  most  valuable  information  and  directions  regarding  particularly 
the  audio-lingual  approach  to  language  teaching  stressed  at  this 
level  of  instruction. 
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The  Ubungsbuch  has  demonstrated  its  usefulness  in  giving 
further  practice  on  patterns,  and  in,  recognition  and  comprehension 
exercises.  Student  response  to  the  Ubungsbuch  has  been  good. 

The  Tape  Recordings  ( a )  give  students  an  opportunity  to  listen 
to  six  native  speakers  of  German,  providing  a  variety  of  voices  which 
cannot  normally  be  offered  in  the  classroom,  (b)  present  lively, 
stimulating  aural-oral  practice  (with  music  and  sound  effects)  and 
tests  on  the  material  presented  in  the  textbook,  and  ( c )  last  but  not 
least,  they  relieve  the  classroom  teacher  to  some  extent  of  the  strain 
of  continuous  speaking  which  this  course  demands. 

The  usefulness  of  objective,  standardized  tests  is  self-evident; 
it  is  greatly  increased  if  the  tests  are  collected  and  retained  to 
prevent  circulation  to  future  classes. 


APPROACH  AND  COVERAGE 

In  beginning  the  German  10  course,  a  variation  on  the  standard 
presentation  (speaking,  reading,  writing)  is  suggested  for  the  first 
few  lessons.  It  is  recommended  that  Lessons  I  to  III  be  presented 
in  a  completely  oral-aural  approach,  i.e.  without  the  use  of  any 
printed  material.  The  Basic  Dialogue  sentences  and  the  Pattern 
Practice  can  be  used  for  intensive  oral  drill  and  the  Conversations 
can  be  read  to  students  for  comprehension  practice.  Some  teachers 
may  wish  to  use  materials  or  live  situations  to  practice  the  patterns 
presented. 

Even  beyond  Lesson  III  it  is  advisable  to  introduce  each  lesson 
in  this  way. 

This  approach  serves  to  establish  the  sound  system  of  German 
without  interference  by  the  orthographic  symbols  which  are  bound 
to  remind  the  student  of  English  sound  values. 

Difficulties  in  covering  the  material  of  the  text  may  be  met  by 
omitting  two  or  three  of  the  Conversations  in  each  unit  from  Unit 
15  on.  More  capable  students  should  be  encouraged  to  read  these 
selections  outside  of  class. 
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GERMAN  20 
TEXT 

The  authorized  textbook  is: 

Deutsch:  Sprechen  und  Lesen  by  Rehder,  Thomas,  Twaddell, 
and  O'Connor.  (New  York:  Holt,  Rinehart  and  Winston,  1963.) 

Prepared  by  the  same  authors  and  their  associates  for  use  in  con- 
junction with  the  authorized  textbook  are  the  following  items.  They 
are  available  from  the  publishers  and  as  indicated  below. 

1.  The  Teachers  Manual.  Provides  valuable  information  regarding 
the  presentation  of  each  section  of  the  textbook,  additional  exer- 
cises, suggestions,  and  tests.  This  Manual,  like  the  Teacher's 
Edition  or  Verstehen  und  Sprechen,  is  essential  to  the  effective 
presentation  of  the  course.  Without  limiting  the  teacher's  own 
resourcefulness  and  skill,  use  of  the  Manual  will  greatly  assist 
him  particularly  in  integrating  into. lesson  units  the  various  parts 
of  the  text,  i.e.  Grammar  Topics,  Readings,  Gebrauch  des 
Worterbuches,  etc.  (Available  from  the  School  Rook  Branch, 
Department  of  Education.) 

2.  Tape  Recordings.  Contain  conversations,  grammatical  exercises, 
and  drills.  They  provide  oral  exercises  to  reinforce  grammar 
presentation  and  offer  listening  and  repetition  practice  on  con- 
versations selected  from  the  textbook.  (Available  through  the 
School  Broadcast  Branch  as  for  German  10. ) 

3.  Student  Practice  Recordings.  With  key  pronunciation  sentences. 

4.  Filmstrips.  Tie-in  directly  with  each  chapter  dealing  with  the 
German  setting.  A  taped  commentary  on  these  full-color  photo- 
graphs accompanies  the  filmstrips. 

5.  A  Set  of  Display  Photographs  ( greatly  enlarged  black  and  white 
photographs )  tied-in  directly  with  the  German  settings  described 
in  the  textbook. 


APPROACH  AND  COVERAGE 

It  is  recognized  that  the  initial  stages  of  the  German  20  course 
may  offer  some  difficulties  to  the  student.  These  may  be  of  two 
kinds.  One  is  touched  on  by  the  authors  of  the  textbook  in  their 
Teachers  Manual  (pp.  4f): 

".  .  .  the  more  serious  problem  is  that  of  real  and  increasing 
differences  among  students,  during  the  middle  and  later  por- 
tions of  this  course.  In  the  tightly-guided  foundation  work  of 
a  language  program  there  is  likely  to  be  less  differentiation 
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between  the  most  capable  and  the  least  capable,  precisely 
because  of  the  firm  control,  the  rigorously  limited  vocabulary, 
the  saturating  recurrence"  and  review  of  words  and  grammatical 
structures.  The  preponderance  of  the  'drill'  aspects  tends  to 
iron  out  and  temporarily  conceal  differences. 

But  in  second-level  learning  it  is  inevitable  that  there  will 
be  more  spread:  this  is  just  one  of  the  facts  of  life.  Quite  apart 
from  the  effects  of  variations  in  previous  training  and  different 
opportunities  for  practice  during  the  summer,  there  will  be 
effects  due  to  different  home  environment  and  other  motiva- 
tional factors,  and  to  differences  in  innate  ability." 

The  second  problem  may  be  due  to  the  nature  of  the  material 
in  Sprechen  und  Lesen  which  appears  to  be  considerably  more  dif- 
ficult than  that  of  the  final  chapters  of  Verstehcn  und  Sprechen.  In 
order  to  overcome  this  problem,  it  is  suggested  that,  at  the  begin- 
ning of  the  German  20  course,  the  grammatical  patterns  established 
in  German  10  be  reviewed,  using  the  material  of  textbook  and  tapes 
(or  records)  of  the  German  10  course.  This  review  could  be  made 
to  coincide  with  the  pre-reading  period  of  the  German  10  course. 
In  addition,  ample  time  should  be  provided  to  cover  the  first  three 
chapters  of  Sprechen  und  Lesen  which  contain  material  familiar  to 
the  student  from  German  10  while  easing  him  into  study  habits 
better  suited  to  German  20  than  those  acquired  in  the  previous 
course.  Experience  has  shown  that  the  German  20  textbook,  in  spite 
of  its  apparent  difficulties,  can  be  covered  well  in  the  time  available. 
The  suggested  review  and  introduction  might  therefore  be  extended 
into  mid- November. 


21 


GERMAN  30 
TEXT 

The  authorized  textbook  is: 

Foundation  Course  in  German  (Revised  Edition)  by  Hom- 
berger  and  Ebelke  (Boston:  D.  C.  Heath  and  Company,  1964.) 

Copies  of  accompanying  Tape  Recordings  are  available  from 
the  School  Broadcast  Branch,  Department  of  Education,  as  for 
German  10  and  German  20. 

APPROACH 

While  this  textbook  contains  many  elements  of  the  so-called 
"Grammar-Reading  Method"  of  language  teaching,  it  also  provides 
ample  opportunity  (through  pronunciation  drills,  question-and- 
answer.  exercises,  pattern  practice,  "live  situations,"  etc. )  for  the 
maintenance  and  extension  of  the  oral  competence  which  students 
have  acquired  in  German  10  and  20.  Inasmuch  as  it  is  the  aim  of  the 
three-year  secondary  school  German  program  to  teach  students  to 
understand  and  speak  as  well  as  to  read  and  write  German,  it  is 
important  that  these  opportunities  be  utilized  fully  during  the  final 
phase  of  their  studies. 

Through  the  Grammatical  Topics  and  Exercises  of  the  German 
20  textbook,  students  have  been  prepared  for  the  more  formal  study 
of  grammar  in  the  present  text.  Having  inductively  acquired  (in 
German  10  and  20)  the  grammatical  patterns  of  German,  they  are 
now  ready  for  the  systematic  presentation  of  formal  grammar  and 
explanations  about  the  language. 


COVERAGE 

In  order  to  relate  available  time  to  textbook  coverage  the 
material  up  to  p.  204  should  be  covered  by  Christmas. 

In  addition  to  the  general  grammar  coverage,  as  presented  in 
the  textbook,  it  is  recommended  that  some  time  be  devoted  to 
developing  the  students'  ability  to  write  short  paragraphs  or  compose 
dialogues  on  the  material  provided  in  the  textbooks  or  using  similar 
experiences  and  situations,  e.g.  : 

1.  In  einem  deutschen  Restaurant. 

2.  Ein  Ausflug  ( in  den  Schwarzioald,  an  den  Bodensee,  u.s.w. ) . 

3.  Hans  geht  Skilaufen. 

4.  Ein  Brief  an  einen  deutschen  Freund  iiber  "Unsere  Schule? 

5.  Ein  Interview. 

It  will  be  noted  that  English-German  translation  selections  have 
been  collected  in  an  appendix  to  the  textbook.  These  selections  may 
be  assigned  as  enrichment  to  specially  proficient  students,  but  should 
not  be  considered  to  be  an  essential  part  of  the  course. 
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Optional  Supplementary  Reading 

No  readers  will  be  prescribed  for  German  30  for  1964-65,  but 
the  following  readers  may  be  recommended  as  additional  reading 
to  students  with  better-than-average  ability.  The  High  School  Sub- 
committee on  German  would  appreciate  receiving  information,  on 
the  basis  of  classroom  experience,  on  the  suitability  of  the  first  of 
the  texts  listed  below: 

Kalturlescbuch  fiir  Anf anger,  Harry  Steinhauer  (Editor)  (New 
York:  The  Macmillan  Company,  1961)  graded  selections  deal- 
ing with  German  life  and  literature. 

Emil  and  die  Dctcktive,  Kastner.  (Clarke,  Irwin  and  Co.  Ltd.) 
— The  lively  story  of  young  Emil  who  navels  alone  for  the  first 
time,  only  to  have  his  money  stolen,  and  who  then  pursues  the 
thief  with  great  success.  74  pages.  Vocabulary. 

Die  verschwundene  Miniatur,  Kastner.  (D.  C.  Heath  and  Co.) 
— A  fast-moving  detective  story  centred  around  the  theft  of  a 
Holbein  miniature.  190  pages.  Vocabulary. 

GUickauf,  a  magazine  appropriate  for  use  in  Grades  XI  and 
XII,  published  six  times  vearlv  by  the  House  of  Grant  Ltd., 
Toronto,  29  Mobile  Drive  16. 

It  is  recommended  that  a  copy  of  a  large  desk-type  German- 
English,  English-German  Dictionary  be  available  in  every  class- 
room where  German  is  taught. 
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LATIN 

Objectives 

Latin  language  and  literature  form  one  of  the  most  im- 
portant areas  of  human  study.  The  Graeco-Roman  world  is  the 
fountainhead  of  Western  culture  and  has  left  as  its  heritage 
the  basis  of  our  religions,  philosophies,  politics,  and  arts.  In 
its  literature  originated  nearly  all  the  literary  genres  known 
today,  the  Latin  examples  of  which  are  some  of  the  greatest 
and  finest  works  ever  written.  As  such  they  are  important 
to  read  today  in  their  own  stately  and  sonorous  language,  for 
their  own  sakes  and  for  the  understanding  of  much  of  later 
European  literature.  The  study  of  Latin  can  contribute  to 
the  individual's  development,  as  well,  in  such  matters  as  the 
development  of  logical  thought  and  intellectual  curiosity  in  a 
language  milieu,  the  elementary  knowledge  of  the  simpler 
general  principles  of  formal  grammar  and  language  structure, 
the  development  of  literary  appreciation,  an  increased  under- 
standing of  those  elements  in  English  that  are  related  to  Latin 
(over  60%  of  English  vocabulary  is  derived  from  Latin),  an 
increased  ability  to  read  and  speak  English  and,  especially, 
to  write  a  good  English  style,  and  an  awareness  of  Graeco- 
Roman  civilization  and  of  the  debt  owed  it  by  the  modern 
world. 

The  Latin  course  should  fulfill  these  broad  objectives,  but 
their  fulfillment  depends  upon  the  attainment  of  a  more  im- 
mediate objective.  Its  nature  was  well  expressed  in  the  Report 
of  the  Classical  Investigation,  "The  indispensable  primary 
immediate  objective  which  underlies  the  entire  process  for 
each  year  of  the  course  is  progressive  development  of  the 
power  to  read  and  understand  Latin."  The  best  and  the  only 
way  to  learn  to  read  Latin  is  to  read  Latin.  All  other  practices 
and  exercises  must  be  regarded  as  subordinate  to  and  aimed 
at  this  immediate  objective,  and  their  values  must  be  judged 
in  the  light  of  its  attainment. 

Teaching  the  Program 

During  the  first  two  years  the  pupils  must  be  trained  to 
read  Latin,  that  is,  they  must  receive  in  a  Latin  context  the 
grounding  in  inflections  and  their  functions.  The  pupils  should 
be  trained  from  the  first  readings  to  get  the  thought  in  the 
Latin  order  and  directly  from  the  Latin  itself  instead  of  back- 
wards and  indirectly  through  translation.  There  should  be 
daily  practice  in  comprehension  at  sight  in  reading  Latin  in 
the  Latin  word  order,  and  every  possible  effort  should  be  made 
to  ensure  the  pupil's  use  of  this  method  in  his  independent 
preparation  of  assigned  lessons.  New  vocabulary  should  be 
met  in  context;  the  intelligent  use  of  context  will  then  throw 
light  upon  related  Latin  words  and  English  derivatives.  If  a 
language  laboratory  is  available,  programmed  tapes  containing 
pattern  and  sentence  drills  are  very  effective  in  insuring  that 
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the  pupil  has  a  requisite  knowledge  of  inflection  and  is  getting 
the  thought  in  the  Latin  order.  Although  tapes  are  useful,  it 
must  be  emphasized  that  they  are  not  essential  for  Latin.* 

*  Tapes  will  be  made  available  through  the  Department  of 
Classics  at  the  University  of  Alberta. 

The  following  methods  are  highly  recommended  for  train- 
ing in  taking  in  the  thought  in  the  Latin  order  before  attempt- 
ing to  translate: 

1.  Training  pupils   to  take  in  the  thought   of  each   word 
group  as  it  appears  and  then  to  translate  it. 

2.  Training  pupils  to  grasp  the  meaning  of  the  entire  sen- 
tence in  the  Latin  order  and  then  to  translate  it. 

3.  Training  pupils  to  read  a  Latin  sentence  and  to  answer 
questions  upon  it  without  translating  it. 

The  analytical  method,  i.e.,  "Look  first  for  the  subject, 
then  for  the  verb,  then  for  the  object,"  is  not  recommended. 

During  the  first  two  years  the  greater  part  of  the  work 
in  the  writing  of  Latin  should  be  done  during  the  class  period 
under  the  direct  supervision  of  the  teacher,  and  a  discussion 
of  the  syntactical  principles  involved  and  oral  practice  with 
sentences  illustrating  these  principles  should  precede  the 
writing  period. 

In  the  third  year  much  more  emphasis  should  be  placed 
upon  sight  reading  as  well  as  reading  the  authors  assigned. 

It  is  highly  recommended  that  a  regular  program  of 
instruction  in  the  history,  customs,  thought,  mythology  and 
material  surroundings  of  the  Romans  should  be  planned  in 
connection  with  the  Latin  course.  The  formation  of  a  Latin 
Club,  where  feasible,  is  highly  recommended.  Materials  and 
advice  are  obtainable  from  the  American  Classical  League, 
Miami  University,  Oxford,  Ohio,  U.S.A. 

Three-dimensional  projects  are  of  great  help  in  an  under- 
standing of  the  material  surroundings  of  the  Romans.  The 
time  spent  on  projects,  however,  should  not  infringe  upon 
regular  teaching  periods. 

The  study  of  English  words  derived  from  Latin  should 
proceed  according  to  a  regular  system.  The  alert  teacher 
will  develop  a  progressive  course  in  this  respect.  Study  of 
derivatives  should  add  to  the  pupils'  vocabulary  and  not 
merely  confirm  what  they  already  know.  The  constant  use 
of  a  dictionary  should  be  stressed.  This  is  a  line  of  endeavour 
in  which  the  weaker  pupils  can  participate  satisfactorily. 
Every  Latin  examination  should  include  at  least  one  question 
relating  to  English  words  derived  from  Latin. 
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The  reduction  in  content  per  year  of  the  prescribed  course 
will  not  minimize  its  importance,  but  rather  will  create  an 
interest  in  and  enthusiasm  for  information  within  the  scope  of 
the  ability  of  the  average  pupil,  rather  than  that  of  a  select 
group.  The  Latin  course  will  compare  with  the  requirements 
for  French  or  German  in  this  Province. 


LATIN    10 

Texts 

A.     Latin  for  Canadian  Schools  —  Breslove  and  Hooper. 
Chapters  1-34  inclusive. 

The  following  exercises  may  be  omitted  at  the  discretion 
of  the  teacher: 


Page 

Exercise 

Page 

Exercise 

61 

D 

142 

D  &  E 

66 

D 

156 

C 

71 

C 

164 

D 

77 

D 

173 

D 

83 

E 

185 

E 

95 

D 

190 

D  &  E 

104 

D 

195 

E 

128 

D 

195 

E 

B.     JULIA  —  A  Latin  Reading  Book  -  M.  Reed. 

Selections  1-27  inclusive,  omitting  Nos.  17,  18,  19,  20,  21. 
Suggested  integration  with  Breslove  and  Hooper: 

Breslove  and  Hooper  Julia 

After  Chapter  10  Selections  1-4  inclusive 

After  Chapter  13  Selections  5  and  6 

After  Chapter  16  Selections  7-12  inclusive 

After  Chapter  21  Selections  13-16  inclusive 

After  Chapter  23  Selections  22-27  inclusive 


LATIN   20 

A.  Latin  for  Canadian  Schools  —  Breslove  and  Hooper. 
Chapters  35-61  inclusive. 

B.  Selected  Latin  Readings  —  Taylor  and  Prentice. 
Section  Two,  Part  I  -  pages  87-99  inclusive  (lines  413-534). 

The  Life  of  Caesar  -  Suetonius  et  al. 
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LATIN   30 

A.  Latin  for  Canadian  Schools  —  Breslove  and  Hooper. 
Chapters  62-82  inclusive. 

B.  Selected  Latin  Readings  —  Taylor  and  Prentice, 
(i)   Cycle  I  (1964-65  and  alternate  years) 

(a)  Section  One,  Part  I,  pages  31-40  (lines  1-106) 
The  Life  of  Hannibal:  Nepos 

(b)  Section  One,  Parts  II  and  III,  pages  41-72  (lines 
107-412) 

Hannibal's  Star  Rises:  Livy 
Hannibal's  Star  Sets:  Livy 

(ii)   Cycle  II  (1965-66  and  alternate  years) 

(a)  Section  One,  Part  I,  pages  31-40  (lines  1-106) 
The  Life  of  Hannibal:  Nepos 

(b)  Section  Two,  Parts  II,  III  and  IV,  pages  100-152 
(lines  535-937) 

Caesar  in  Britain:  Caesar    (omit  para.  8,  lines 
635-651) 

The  Battle  of  Pharsalus:    Caesar  (omit  para.  2, 
lines  670-686) 

Caesar,  the  General:    Caesar  (omit  para.  3,  lines 
838-855). 
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